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I. Foundational Indicators
A. Institutional Identity and Culture
Required Documentation (Complete all 5 of the following)
1. Does the institution indicate that community engagement is a priority in its
mission statement (or vision)?
✔

Yes

No

Quote the mission (vision):
Mission: "In collaboration with nearby industries and communities, SJSU faculty and staff are
dedicated to achieving the university's mission as a responsive institution of the State of
California: To enrich the lives of its students, to transmit knowledge to its students along with
the necessary skills for applying it in the service of our society, and to expand the base of
knowledge through research and scholarship."
Vision 2010 identifies community as a shared value and social responsibility as a central
focus. See: www.sjsu.edu/strategicplan/docs/Spring2007/Mission_Values_Vision2010.pdf.
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2. Does the institution formally recognize community engagement through
campus-wide awards and celebrations?
✔

Yes

No

Describe with examples:
(Limit to 300 words) We hold an annual campus-wide Community Engagement Awards
celebration, organized by the Center for Community Learning and Leadership (CCLL) and cosponsored by the Bridging Borders AmeriCorps Program (BBAP), Cesar Chavez Community
Action Center (CCCAC), CommUniverCity San Jose (CUC), the Gulf Coast Civic Works Project
(GCCWP), Project SHINE, and Justice Corps. The program for the 6th annual event in Spring,
2008, can be found at www.sjsu.edu/ccll/cslaward. "Provost's Awards for Excellence in
Service-Learning" are given to outstanding faculty members, students, community partner
organizations, departments, and collaborative projects. Students who participate in the cosponsoring programs are also recognized. The event is very well-attended by all
constituencies, including many community partners and top campus administrators. We
have received increasing numbers of nominations for the awards, particularly for
collaborative projects.
In addition to this awards celebration, several other campus-wide units also honor
individuals and groups for their community engagement. The Career Center recognizes
community organizations (non-profit, public, and for-profit) which host student interns.
Associated Students (AS) showcases 55 top students at its "AS 55" event; community
engagement is one criterion for selection. The University gives an annual "Distinguished
Service Award" to a faculty member for outstanding contributions to the campus,
community, and/or profession.
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3. a. Does the institution have mechanisms for systematic assessment of
community perceptions of the institution’s engagement with community?
✔

Yes

No

Describe the mechanisms:
SJSU systematically assesses perceptions of institutional engagement in the community from
partner organizations, city leadership, employers, alumni, and residents of two nearby
neighborhoods. Additional information about community perceptions of campus engagement
was gathered as part of our strategic planning process.
University Advancement, in collaboration with the Survey and Policy Research Institute, began
an annual "marketing survey" in 2006, involving telephone interviews about community
perceptions - including perceptions of community relationships - with a random sample of
adults in the San Francisco Bay Area.
Information from community organizations is gather on at least an annual basis as part of a
community partnership database maintained by CCLL with input from CCCAC. The
organizations are contacted for their feedback on service-learners, community service
volunteers, interns, and other interactions with campus students, faculty, and staff.
City-campus engagement is discussed as part of a quarterly meeting of executives from both
groups called the "Beyond MLK Collaborative." (MLK refers to the joint city-university Martin
Luther King, Jr., Library, which opened in August, 2003.)
The Alumni Association includes questions about perceptions of SJSU in its survey of alumni.
Students in the Urban Planning Department conduct an annual door-to-door survey of
residents of the Five Wounds-Brookwood Terrace (FWBT) neighborhood, including questions
regarding their perception of student engagement in that area. Comparative data is also
gathered through a telephone survey of residents in that neighborhood and a comparison
neighborhood with less intensive student engagement.
Finally, a Community-University Connections forum was held as part of our most recent
strategic planning process. Community members also participated in a follow-up forum.
In addition to these mechanisms to assess community perceptions at an institutional level,
many Colleges, Schools, and Departments have internal processes, such as surveys, advisory
boards, and regular meetings to solicit feedback about community engagement efforts.
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b. Does the institution aggregate and use the assessment data?
✔

Yes

No

Describe how the data is used:
Aggregated results from the sources outlined above have been used to inform a wide range of
community-campus efforts. Those results directly influenced our strategic planning process.
They also formed the basis for a "Community Connections" essay submitted to the Western
Association of Schools and Colleges (WASC) for our educational effectiveness report in our
recent reaccreditation process. The campus-wide Annual Day of Service, begun in 2007, was
created, in part, in response to this information.
Data from the annual marketing survey informs our public relations and fundraising efforts.
The community partnership database has also been used for these purposes. The database is
also used by academic units as a resource for service-learning partnerships, internships, guest
speakers, and similar community learning opportunities. It has been consulted by student
affairs units and student organizations seeking community service projects.
City and campus members of the Beyond MLK Collaborative consider the data in selected joint
projects, such as proposals for collaboration on health and sports facilities, community events,
and neighborhood development near campus.
Data about community perceptions of institutional community engagement is also used by
programs such as CCLL, CCCAC, Bridging Borders AmeriCorps Program, and CUC to guide new
projects and grant proposals. Assessment data is also used in preparing annual reports to
Campus Compact, the President’s Higher Education Community Service Honor Roll, Learn and
Serve America, and the California State University (CSU) Chancellor’s Office, Office of
Community Engagement.
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4. Is community engagement emphasized in the marketing materials
(website, brochures, etc.) of the institution?
✔

Yes

No

Describe the materials:
Campus marketing materials frequently feature community engagement. It is highlighted on
our website pages on the campus mission, goals, and strategic planning. The news items on
the campus home page almost always include several related to community engagement.
Many of these items are also picked up by local newspapers and radio stations. Recent
examples include an event to announce a new “Strive for College” program involving SJSU
students as mentors to low-income high school students and the second annual “SJSU Day of
Service.” Community-campus collaborative efforts, such as the joint City-University library and
a jointly-organized international digital art festival (01SJ) are showcased as “points of pride.”
The websites for CCLL and CCCAC are readily accessible from several high-use general campus
web pages. The website for the SJSU Research Foundation highlights case studies for several
projects related to community engagement, including CommUniverCity, a community disaster
mitigation project, and a recycling program. It also states that: "It's useful to think of the San
José State University Research Foundation as the University partner for bringing the
specialized capabilities of SJSU faculty and students outside the campus and into the
headquarters of our local, regional, and national research partners."
The SJSU magazine, Washington Square, is sent quarterly to 180,000 alumni and donors. Major
articles on community engagement appear in almost every issue. Recent articles include:
“CommUniverCity: An innovative triple partnership to improve local neighborhoods;” “Student
involvement: A key to real-world success;” and “Tough assignment” (about a campus program
to bring former foster youth to SJSU). We anticipate that, if our application for Community
Engagement Classification is approved, community engagement will be emphasized more
explicitly in marketing materials for prospective students.
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5. Does the executive leadership of the institution (President, Provost,
Chancellor, Trustees, etc.) explicitly promote community engagement as a
priority?
✔

Yes

No

Describe examples such as annual address, published editorial, campus publications, etc.
Recent past Presidents Robert Caret (1992 to 2003) and Don Kassing (2004 to 2008) were very
strong promoters of community engagement. Our new President, Jon Whitmore, began his
first official day on campus by hosting a breakfast with local public leaders, where he promised
continued close community-campus ties. In his Fall 2008 Welcome Address, he expressed the
hope that SJSU would "deepen our engagement with Silicon Valley and the city." President
Caret emphasized SJSU’s role as a “metropolitan university.” Under his leadership, the joint
City-University library was envisioned and built and the Center for Service-Learning (now CCLL)
was established. President Kassing also worked closely with local leaders, attending CEOs for
Cities with Mayor Chuck Reed and speaking often about how “great cities have great
universities.” He also published a letter in the campus newspaper explicitly promoting servicelearning and civic engagement. Kassing inaugurated the campus Day of Service as part of
SJSU’s sesquicentennial celebration. One of his last acts was to commit 3 years of funding for
the CUC Executive Director’s position.
Campus leaders below the President are also articulate supporters of community engagement.
It is explicitly mentioned by administrators welcoming students to Freshman Orientation,
Convocation, and Transfer Information Programs. The Provost attends and gives opening
comments at the annual Provost’s Awards celebration and other service-learning related
events. While most Deans are receptive to service-learning and community engagement, the
Deans of the Colleges of Education and Social Science are particularly outspoken advocates.
At the CSU system level, Chancellor Charles Reed and Executive Vice Chancellor Gary Reichard,
actively promote community engagement, in line with the Trustees’ landmark resolution in
2000 in support of service-learning and community service. SJSU is recognized as one of the
leading campuses within that system.
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B. Institutional Commitment
Required Documentation (Complete all 6 of the following)
1. Does the institution have a campus-wide coordinating infrastructure
(center, office, etc.) to support and advance community engagement?
✔

Yes

No

Describe with purposes, staffing:
CCLL is the campus-wide coordinating office charged with supporting and advancing community
engagement. It works collaboratively with CCCAC (sponsored by Associated Students), CUC (a
City-University partnership), and many other campus units. It was established in 2000. Its current
mission statement is: “The CCLL helps students develop the knowledge, skills and motivation to
become lifelong participants in public life in an informed, committed and constructive manner,
with a focus on solving community problems.” It focuses primarily on learning and service linked
to academic credit, but also encourages internships in public and non-profit organizations and cocurricular community service. It also houses the Bridging Borders AmeriCorps Program, Project
SHINE (Students Helping in the Naturalization of Elders), Justice Corps, and several civic
engagement projects. Staffing includes a half-time faculty director, a full-time associate director,
and a part-time administrative support coordinator (a student assistant position). Grants support 3
AmeriCorps staff members and two student policy interns. CCLL is housed in the Office of
Undergraduate Studies and directly supervised by the Associate Dean of Undergraduate Studies
(CCLL’s founding director). CCLL is centrally located in the recently renovated Clark Hall, above the
Academic Success Center. Its current office space is attractive and accessible. CCLL offers a range
of services to faculty, students, staff, and community partners, including to faculty development,
risk management, partnership development, and technical assistance with curriculum
development and grant writing. It also tracks service-learning participation and maintains the
community partner database (see question A.3.c).
CCCAC is the lead office for coordinating, supporting, and advancing co-curricular community
service. Its current mission states: The Cesar E. Chavez Community Action Center connects San
Jose State University students with community service opportunities that deepen the educational
experience while promoting the lifelong commitment to civic activism at the heart of the Cesar
Chavez legacy. It is staffed by a full-time manager, 6 part-time coordinators, and many unpaid
volunteers.

7

2. a. Are there internal budgetary allocations dedicated to supporting
institutional engagement with community?
✔

Yes

No

Describe (percentage or dollar amount), source, whether it is permanent, and how it is
used, etc.
CCLL has permanent funding from the CSU Chancellor’s Office ($48,000) and stable funding
from Academic Affairs (about $62,000), mainly for salaries and supplies. Office costs and
insurance are supported by the institution. Other internal allocations support CUC (about
$30,000) and the Public Sector Career Initiative (about $14,000).

b. Is there external funding dedicated to supporting institutional
engagement with community?
✔

Yes

No

Describe specific funding:
Currently, SJSU receives almost $400,000 annually in external support for institutional
engagement with the community. This includes the following grants: 1) Bridging Borders
AmeriCorps Program ($295,000 through an AmeriCorps state formula grant to California
Volunteers). It involves 68 part-time members (20 FTE positions) who provide tutoring to lowincome, predominantly immigrant K-8 students). 2) Justice Corps ($23,000 in AmeriCorps
education awards through a grant to California Justice Corps). Twenty-three student members
provide support to self-represented litigants in the overburdened court system. Health
Disparities Service-Learning Collaborative ($23,000 through a Learn and Serve America grant
to Community-Campus Partnerships for Health).
In additional, CUC received approximately $37,000 in small grants and donations for
community-based projects; GCCWP received about $17,000 in grants and donations to support
student civic involvement; and CCCAC received about $40,000 in grants for Students in Service
and the California Music Project. Other campus units have also received funding for
community-engaged projects ranging from earthquake preparation training to social
entrepreneurship to promoting a college-going culture in local high-needs schools.

8

c. Is there fundraising directed to community engagement?
✔

Yes

No

Describe fundraising activities:
University Advancement is actively working with CCLL, CUC, CCCAC, and the Career Center on
a major campaign for an Institute for Community Engagement. It has drafted an initial proposal
with a unified vision and strategic plan and identified several promising potential donors.
Although there are still several unresolved issues related to governance, the proposal is
nearing completion and has been presented to the President’s advisory cabinet. The Institute
will integrate campus-wide community engagement initiatives and collaborate with regional
public, community, and private organizations.
On a smaller scale, CCLL has a successful track-record of fundraising for events such as an
annual campus-wide “Community Connection Fair” and a networking breakfast. CUC, CCCAC,
and GCCWP have also obtained funds for community engagement activities and continue
fundraising efforts to support community-engaged activities such as intimate relationship
violence prevention, ESL tutoring for immigrant elders, and a summer sports program for lowincome youth. Other fundraising efforts related to community engagement have been
undertaken for specific projects such as a conference on immigration, a community health fair,
and the annual Day of Service.
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3. a. Does the institution maintain systematic campus-wide tracking or
documentation mechanisms to record and/or track engagement with the
community?
✔

Yes

No

Describe:
SJSU maintains several systematic campus-wide mechanisms to track engagement in the
community, primarily related to student involvement, outreach to local schools, public sector
and service internships and employment, and community impact in the CUC neighborhood,
Five Wounds-Brookwood Terrace (FWBT).
We have a system through our Office of Institutional Research to identify the number of
students, faculty, courses, and departments involved in service-learning. Through the
community partnership database, we have identified many of the community partner
organizations, though it is not as complete as we would like. (Some faculty members are
reluctant to reveal their partnerships.) In addition, we use data from the National Survey of
Student Engagement (NSSE) and the CSU Student Needs and Priorities Survey (SNAPS) related
to service-learning and community involvement.
The Bridging Borders AmeriCorps Program maintains careful records of members’ service
activities, volunteer generation, and impact of tutoring upon K-8 students served.
CCCAC also tracks the number of students who engage in co-curricular community service
through its programs.
The Career Center tracks information about service-related internships and the Public Sector
Career Initiative through its “SpartaJobs” system.
CUC maintains records of the number of students, residents, faculty, courses, and organizations
involved in its projects in the FWBT neighborhood, as well as the hours of service provided. The
City of San José is also tracking resident volunteer participation and civic involvement in the
neighborhood as a measure of the collaborative’s impact on social capital and civic
engagement.
SJSU also tracks campus units that provide services, such as tutoring, mentoring, college
counseling, and teacher professional development, to local K-14 schools as part of the CSU
Academic Preparation Outreach Program. In 2008, 16 campus units reported outreach to 68
different schools.
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b. If yes, does the institution use the data from those mechanisms?
✔

Yes

No

Describe:
We use data from community engagement tracking mechanisms for various purposes. The
most important uses within the institution are for planning and program development,
publicity, fundraising, and assessment. For planning and program development, for example,
the data helps us to identify strengths as well as areas to target for new efforts. The data is also
used for publicity/marketing (see item I.A.4) and to support fundraising activities (see
item II.B.2.c). Examples of use for assessment purposes are described below (item II.B.3.d).
We also use data for reports to external organizations, including the CSU, Campus Compact,
funders, and the Corporation for National and Community Service. The CSU Chancellor’s Office
requests reports each semester on service-learning activities as part of its system-wide
accounting system. In addition to quantitative data, its Center for Community Engagement
requests qualitative information about campus efforts. The results are provided to the state
legislature and also used for a widely-distributed annual community engagement report (see
www.calstate.edu/cce/news_pubs/publications/documents/CCE_Annual_Report.pdf).

c. Are there systematic campus-wide assessment mechanisms to
measure the impact of institutional engagement?
✔

Yes

No
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d. If yes, indicate the focus of those mechanisms:
✔

Impact on students

Describe one key finding:
Students rate courses which include service-learning more positively than university norms for
all courses. The Office of Institutional Research analyzed mean ratings of 75 courses with
service-learning in Spring, 2006, on Student Opinion of Teaching Effectiveness (SOTE) forms.
The service-learning courses were rated significantly higher than university norms on all five
items examined (on a 5-point scale):
The instructor:
1) Demonstrated relevance of course content - 4.2 mean rating for all university courses; 4.5
mean rating for service-learning courses.
2) Used assignments that enhanced learning - 4.0 university; 4.3 service-learning.
3) Used intellectually challenging teaching methods – 3.9 university; 4.2 service-learning.
4) Helped students analyze complex-abstract ideas – 3.9 university; 4.2 service-learning.
5) Overall effectiveness of instructor – 4.2 university; 4.4 service-learning.
We also have qualitative evidence consistent with this quantitative data: Several hundred
students presented a petition to Undergraduate Studies proposing to make service-learning a
requirement because of its positive impact.

Impact on faculty
Describe one key finding:
We have not systematically assessed impact on faculty.
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✔

Impact on community

Describe one key finding:
CommUniverCity San Jose (CUC) has been conducting assessments of all of its projects for the
past 3 years. Beyond tracking numbers and hours of service of residents and students who
participate in various activities (more than 1700 residents and 1100 students in the most recent
year, serving more than 12,000 hours), projects provide qualitative reports on their impact.
A long-term community planning effort with residents has more than doubled the number of
participants and resulted in identifying their priorities for neighborhood improvement projects
(e.g., programs for gang-impacted youth, trail development, urban planning designs for a
former factory site, school music and science fair activities, capital improvements to local
business districts). Most of the neighborhood improvement projects have been successfully
initiated or completed. (See www.communivercitysanjose.org for information about other
projects.) This partnership was selected by a national organization, Neighborhoods, USA, as the
winner of its 2008 "Best Neighborhood Program Award" in the category of "social
revitalization." (See www.nusa.org/notybestfinal2008.htm.)
CUC has an ongoing comparative, longitudinal study to examine its impact on social capital of
residents. The first wave was completed in 2006; the second is slated for 2010. An executive
summary of the first wave is on the CUC website.

✔

Impact on institution

Describe one key finding:
Community perceptions of SJSU are improving, in part due to the high profile of our community
engagement activities. In one year (from 2006 to 2007), the "favorability" rating among Bay Area
residents grew from 71.6% to 74.5%, based on the annual market survey. Its reputation
improved from sixth out of 11 institutions to fourth in that same brief time span. University
Advancement staff members believe that partnerships, especially with the City of San Jose and
the communities immediately surrounding the campus, have helped significantly. Related
findings from three annual face-to-face surveys of residents in the CUC neighborhood have
demonstrated increased awareness of SJSU presence each year.
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e. Does the institution use the data from the assessment mechanisms?
✔

Yes

No

Describe:
Aggregated results from assessment are used in campus-wide strategic planning (see item
I.B.4), fundraising (see item I.B.2.c), public relations (see item I.A.4), and a wide range of program
development initiatives. The results were also used in our recent self-study for re-accreditation;
WASC was positively impressed by our "Community Connections" educational effectiveness
essay. The data has also bolstered our successful applications for the "President's Higher
Education Community Service Honor Roll" each year and awards from discipline-specific
professional associations in education, public health, and urban planning.
The Program Advisory panel on Integrative Learning has advanced a proposal to expand
support for service-learning, citing the data about about student impact.
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4. Is community engagement defined and planned for in the strategic plans
of the institution?
✔

Yes

No

Describe and quote:
As previously noted, community input was solicited as part of the strategic planning process
through a Community Connections Forum and through invited community participation in a
follow-up forum, Shaping Our Future Together. Community engagement is reflected in the
resulting plan in a number of ways:
• The vision statement identifies “social responsibility” as a major institutional focus.
• One of six shared values developed through the process is “community”: “We value
collaborative relationships within and beyond the campus in order to best serve our mission.”
• Community engagement is mentioned in two of the seven main strategic goals. Goal 4,
“Community and Connections,” envisions a coordinated program that will “promote
responsible citizenship and civic engagement” and “promote active participation in
professional, artistic, and ethnic communities…” Goal 7, “Community Relations and External
Support,” projects SJSU as having “strengthened our engagement with external communities in
ways that support the University’s mission through student internships, service learning,
volunteer work, etc.” and “deepened our existing relationships with the city of San José,
community colleges, other universities, school districts, industry, cultural, and artistic
organizations.”
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5. Does the institution provide professional development support for faculty
and/or staff who engage with community?
✔

Yes

No

Describe:
CCLL and the Center for Faculty Development (CFD) regularly collaborate to offer professional
development programs and individualized support for faculty and staff who engage with
community. Faculty development workshops on "engaged pedagogy" (including servicelearning), community-based participatory research, and documenting community-engaged
scholarship in the retention, tenure, and promotion process are offered. The CCLL Director and
Associate Director both frequently meet with individuals and departments to provide focused
professional development. The Executive Director of CUC also provides support to faculty and
staff interested in projects based in the FWBT neighborhood. A "Faculty-in-Residence" who has
extensive expertise in community-engaged scholarship is available through CFD to provide
assistance on how to document such scholarship. Faculty teams from three departments
(Health Science, Communication Studies, and Anthropology) have participated in "Engaged
Department Institutes" through Campus Compact, while teams from 9 other departments
participated in campus-based mini-institutes. Additional examples of professional development
support include (but are not limited to): 1) travel support to participate and present at relevant
conferences; 2) presentations during the new faculty orientation program; 3) an annual
"community networking breakfast" and "community connections fair; and 4) monthly "educated
persons" dialogues, often on topics directly related to community engagement. There is also
support for faculty and staff who are interested in promoting "global citizenship" through the
"Salzburg Seminar Fellows" program, which has sent three cohorts of SJSU representatives (42
individuals) to a week-long seminar on "internationalizing" the curriculum. SJSU has also hosted
a number of events related to community engaged through California Campus Compact and/or
the CSU, providing additional professional development opportunities.

16

6. Does the community have a “voice” or role for input into institutional or
departmental planning for community engagement?
✔

Yes

No

Describe:
Community members have consistently been included in campus-wide planning for
community engagement; they are also included in planning for many Colleges and
Departments. Representatives from community partner organizations participated in the
development of the initial strategic plan for the Center for Service-Learning (now CCLL), both
through the planning Task Force and several community forums. They continue to be formally
involved through the CCLL advisory council. Community partners are routinely consulted in
planning on a wide range of projects, such as our Difficult Dialogues Initiative, the Bridging
Borders AmeriCorps Program, the campus-wide "Community Action and Service" course,
Engineering Projects in Community Service (EPICS), Pre-College Programs, community-based
Nurse Managed Centers, and every professional training program in education, health, social
services, and environmental studies. The City-University library, which includes extensive
community programming, is jointly governed. At the executive level, campus and community
leaders meet through the "Beyond MLK Collaborative" previously mentioned and a "Silicon
Valley Education Roundtable." Community "voice" is also built into the CUC Steering
Committee, with representatives from a resident "neighborhood advisory council," the City, and
local schools and non-profit organizations. Resident approval and participation is required for
new CUC projects.
Community members also participate in strategic planning, as previously discussed, and on
major search committees. This is an area of particular strength - campus leaders genuinely
understand and value the importance of involving the community in planning all programs and
activities related to community engagement.

At this point, applicants are urged to review the responses to Foundation Indicators I A,
1 through 5 and I B, 1 through 6 on pages 1-17 and determine whether Community
Engagement is "institutionalized." That is, whether all or most of the Foundational
Indicators have been documented with specificity. If so, applicants are encouraged to
continue with the application. If not, applicants are encouraged to withdraw from the
process and apply in the next round in 2010.
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Supplemental Documentation (Complete all of the following)
1. Does the institution have search/recruitment policies that encourage the
hiring of faculty with expertise in and commitment to community
engagement?
Yes

✔

No

Describe:
The formal template for faculty recruitment emphasizes sensitivity to the needs of "a student
population of great diversity," but does not explicitly mention community engagement. In
practice, many colleges and departments DO include community-related criteria in their
position announcements and/or their selection criteria. This is particularly true in the Colleges of
Applied Sciences and Arts, Education, and Social Science.
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2. a. Do the institutional policies for promotion and tenure reward the
scholarship of community engagement?
✔

Yes

No

Describe:
The campus "Appointment, Retention, Tenure, and Promotion (ARTP)" policy clearly permits
recognition of the scholarship of community engagement. It notes that scholarship may include
any "work based on research and entailing theory, analysis, interpretation." Scholarship of
engagement is often included in faculty dossiers. When faculty consult either CCLL or CFD for
guidance on whether/how to include such work, they are referred to the Scholarship of
Engagement web site. The campus also participates in the Carnegie Academy for the
Scholarship of Teaching and Learning (CASTL) Leadership Program, which promotes
community engaged scholarship (as one type of Scholarship of Teaching and Learning).
In practice, individual departments and schools vary widely in the extent to which they value
community engagement. On one hand, many departments/schools in applied areas and social
science explicitly encourage such work. The University RTP Committee supports this position.
Indeed, several recently tenured and/or promoted faculty members have successfully featured
community-engaged scholarship in their dossiers. We have identified examples in Health
Science, Sociology, Urban and Regional Planning, Nursing, Education, Justice Studies, and
Business. One recent "Presidential Scholar," Robert Gliner, was honored for his groundbreaking
documentaries on community change and service-learning, making the scholarship of
engagement highly visible. On the other hand, some traditional departments, especially in the
Humanities and Arts and Science, have been slow to recognize community engaged
scholarship.
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b. If yes, how does the institution classify community-engaged
scholarship? (Service, Scholarship of Application, other)
Explain:
Community-engaged scholarship is usually classified as scholarship of application, if primarily
based on community-based participatory research, or scholarship of teaching, if primarily based
on service-learning. It is sometimes classified as professional service. Faculty members make the
choice of category, with more rigorous documentation expected if classified as scholarship.

b (cont’d). If no, is there work in progress to revise promotion and tenure
guidelines to reward the scholarship of community engagement?
Yes

No

Describe:
Limit to 200 words
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3. Do students have a leadership role in community engagement? What kind
of decisions do they influence (planning, implementation, assessment, or
other)?
✔

Yes

No

Examples:
Students play leadership roles in community engagement, primarily in planning and
implementation activities. Students are considered integral partners in community engagement
efforts.
CCCAC was created by students (in collaboration with CCLL) and is governed by a student
board. Its manager, a former Associated Students (AS) President and service-learning leader, is
assisted by 6 part-time student project coordinators.
The CUC Steering Committee has 3 student positions; their input is highly valued. They serve on
planning committees and actively support many projects, assisting with such activities as
recruiting volunteers, logistical support, coordination, and data collection.
CCLL has student members on its advisory group and also works closely with students. There
are several student-led initiatives housed in the CCLL office, including Project SHINE, GCCWP,
ServiceNation, and SAVE (Students Against Violence Everywhere). Student members of the
Bridging Borders AmeriCorps Program also serve as site coordinators for SJSU students who
engage in service-learning or community service at their host organizations.
Student leaders have also been involved with development of the proposal for a Community
Engagement Institute, actively participating in most of its meetings. They also help to organize
the campus-wide Annual Day of Service.
Many course-based service-learning and research projects involve students as peer leaders/
team coordinators. In some cases, they are instructional support assistants who have prior
experience; in others, they are volunteers from among the enrolled students.
We currently have a service-learning minor that we are considering modifying to incorporate a
strong leadership focus.
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4. Is community engagement noted on student transcripts?
Yes

✔

No

Describe:
This is under discussion, as is an alternative plan to have all students create e-portfolios, which
would include examples of students’ community engagement.

5. Is there a faculty governance committee with responsibilities for
community engagement?
✔

Yes

No

Describe:
There is no formal Academic Senate committee which has community engagement as its
explicit charge, but two committees do have responsibilities for matters related to communityengaged curriculum and faculty roles.
Curriculum issues related to community engagement fall under the jurisdiction of the Senate’s
Curriculum and Research Committee. That committee created the service-learning course
designation policy. It also oversaw revisions to the general education guidelines, which added a
program objective related to community engagement and expanded wording related to
community engagement to requirements for courses meeting American Institutions and upper
division general education area (see item III.2.a below).
Policies regarding community engagement in the RTP process are the responsibility of the
Professional Standards Committee. Beyond the Academic Senate, CCLL has an advisory group,
while CUC has a steering committee which includes faculty representatives.
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II. Categories of Community Engagement
A. Curricular Engagement
Curricular Engagement describes the teaching, learning and scholarship that engages faculty,
students, and community in mutually beneficial and respectful collaboration. Their interactions
address community identified needs, deepen students’ civic and academic learning, enhance
community well-being, and enrich the scholarship of the institution.
NOTE: The terms community-based learning, academic service learning, and other expressions
are often used to denote service learning courses.

1. a. Does the institution have a definition and a process for identifying
Service Learning courses?
✔

Yes

No

Describe requirements:
Academic Senate policy S02-3 defines service-learning and requirements as follows: "Servicelearning is academic study linked to community service through structured reflection so that
each reinforces the other. The academic study may be in any discipline or combination of
disciplines. The service may address a variety of community needs, such as direct service to
people in need, improvement of community resources, community outreach and education,
research, or policy analysis. Courses designated as including service-learning shall:
1) Introduce students to the principles of community-service learning.
2) Require students to complete no less than 10 hours per academic term of direct
academically relevant community service.
3) Require students to integrate the learning derived from service with subject matter
outcomes through relevant activities such as guided discussions journal assignments, written
assignments, and/or class presentations.
4) Evaluate students’ abilities to integrate the learning derived from service with subject
matter outcomes, not merely on performance of community activities. This evaluation should
contribute directly to student grades."
Procedures for designating a service-learning course are similar to those for other minor
curriculum changes and are approved through the Office of Undergraduate Studies.

b. How many formal for-credit Service Learning courses were offered in
the most recent academic year? 191
_____
What percentage of total courses? 4%
_____
c. How many departments are represented by those courses? 33
_____
51%
What percentage of total departments? _____
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d. How many faculty taught Service Learning courses in the most recent
academic year? 97
_____
What percentage of faculty? 6%
_____
e. How many students participated in Service Learning courses in the
most recent academic year? 5,018
_____
What percentage of students? 21%
_____
2. a. Are there institutional (campus-wide) learning outcomes for students’
curricular engagement with community?
✔

Yes

No

Provide specific learning outcome examples:
One student learning objective of the General Education Program (added in 2005) states that
“Students who complete the General Education Curriculum should be able to demonstrate…
the capacity to participate as a socially responsible member of civic, professional, cultural, and
other communities.”
Student learning objectives for the American Institutions graduation requirement were
modified to include the following: “Students should also demonstrate…an understanding of
tools of political action and collective decision-making at the local, state, national, or global
level; and the ability to articulate the values and assumptions that inform their civic
engagement.”
In addition, the following content requirement was added to three upper division general
education course requirements: “Civic learning – Courses shall address the civic relevance of the
topic in an appropriate manner.”
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b. Are there departmental or disciplinary learning outcomes for students’
curricular engagement with community?
✔

Yes

No

Provide specific learning outcome examples:
Many campus departments include learning outcomes related to community engagement
and/or citizenship. Selected examples from different disciplines include the following:
Nursing: ““Promote interdisciplinary care through participation in community partnerships,
collaborative relationships, and use of appropriate resources.”
Library and Information Science: “Contribute to the cultural, economic, educational and social
well-being of our communities.”
Social Work: “Students will be able to demonstrate the knowledge of issues related to power,
privilege, oppression, and diversity that impact social services and how to advocate on behalf of
clients and communities from a social justice perspective.”
Humanities: “Become concerned and involved citizens, speaking on controversial issues and
acting to influence the course of history.”
Digital Art: “An understanding of how digital media is used as a means of cultural production a
of cultural production and the way in which artists influence concepts and strategies of social
responsibility.”
Sociology: “(Students) will be able to know how to become critically engaged as part of their
roles as citizens in a democratic society.”
Environmental Studies: “Demonstrate good civic engagement techniques.”
Communication Studies: “Understand the foundations of rhetoric and the rhetorical role of the
citizen in public life.”
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c. Are those outcomes systematically assessed?
✔

Yes

No

Describe:
General education outcomes: Proposals for new courses are required to include a plan to assess
all student learning outcomes. They report assessment results to the Board of General Studies at
least once every 4 years. The overall GE program undergoes periodic review of its overall
student learning objectives. The 2005 revisions, including the community engagement
objectives described above, will be assessed during the 2008-2009 academic year.
Department/program outcomes: All programs assess every student learning outcome at least
once every 5 years as part of the program planning process. Assessment results are used to
inform future program development. Colleges have assessment facilitators who meet regularly
with the campus Director of Assessment to guide data collection, analysis, and utilization.
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d. If yes, how is the assessment data used?
Describe:
General education: Course-level assessment data on student learning outcomes is used to
decide whether to continue general education certification, to determine frequency of review,
and to provide constructive feedback for course improvement. Overall program assessment
data is used to guide revisions of the general education program.
Departments/programs: Assessment data on program student learning outcomes is used in the
program review/program planning process to inform potential changes. Programs are reviewed
at least once every 5 years.
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3.

a. Is community engagement integrated into the following curricular
activities?
✔

✔
✔

✔

Student Research
Student Leadership
Internships/Co-ops
Study Abroad

Describe with examples:
Student involvement in community-engaged research varies across programs, but there are
many examples, especially in pre-professional programs and in social science disciplines.
Examples include: 1) Students in Health Science conduct research for social marketing on behalf
of community health programs. 2) Students in Anthropology conduct an ethnographic study in
partnership with local community organizations. 3) Students in Nutrition and Food Science help
to conduct community nutrition screenings. We are also aware of community-engaged student
research in Sociology, Urban Planning, Recreation, Management Information Systems, Civil
Engineering, and others.
Student leadership related to community engagement is integrated into some courses, with
students playing organizing roles. Examples include: 1) A community recycling program
integrated with Environmental Studies classes. 2) A community health fair managed largely by
teams of students from several health professions courses. 3) Project SHINE, which involves
students from multiple disciplines, is coordinated by students. 4) The GCCWP is managed by
student leaders in Sociology courses.
There are many internships which are community-engaged. Examples include: 1) Student
interns from multiple disciplines are placed in City agencies through the Public Sector Career
Initiative. 2) Students in Nursing practica staff community-based Nurse Managed Centers.
3) Students in Justice Studies internships serve as members of Justice Corps.
In Study Abroad programs, service-learning opportunities are encouraged. Recent examples
include: 1) Elementary Education students teach in Guatemala. 2) Health Science students
provide health education in a rural village in Oaxaca, Mexico. 3) Students from various majors
teach conversational English to middle-school teachers in rural China. 4) Counselor Education
students work with street children in Zambia.
We have many other examples in all of these categories.
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b. Has community engagement been integrated with curriculum on an
institution-wide level?
✔

Yes

No

If yes, indicate where the integration exists:

✔

Core Courses

Graduate Studies

First Year Sequence

Capstone (Senior level project)

In the Majors

✔

General Education

Describe with examples:
As noted above, participation as "socially responsible members" of various communities is an
overall objective of the General Education program and there are student learning outcomes
related to community engagement/civic learning in American Institutions and upper division
General Education courses. While some of these courses do not directly involve students in
activities beyond campus, many do involve service-learning and/or community-based research
and/or civic activities. Some examples include: 1) the campus-wide Community Action and
Service course involving 45 hours of service. 2) An interdisciplinary 9-unit course on Global
Climate Change culminating in public education programs. 3) Students in political science
general education courses assisting with voter registration and/or voter education. Increasing
the number and range of American Institutions and upper division General Education courses
that require community-based service or research in order to meet student learning outcomes
related to social responsibility and civic learning is a major goal of CCLL efforts.
We have recently begun to integrate community engagement with our academic First-Year
Experience program through workshops and through optional community service events. We
have also added a student learning outcome related to participation in dialogues, which often
(but not always) involve community-related events or experiences.
Adding a community engagement component to a general education capstone is under serious
consideration, similar to the capstones courses required at Portland State University.
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4. Are there examples of faculty scholarship associated with their curricular
engagement achievements (action research studies, conference
presentations, pedagogy workshops, publications, etc.)?
✔

Yes

No

Provide a minimum of five examples from different disciplines:
Roldan, M., Strage, A., & David, D. (2004) Beginning to connect the dots: A framework for
assessing the effects of academic service-learning and two examples. In S. Billig & M. Welch
(Eds.), New Perspectives in Service-Learning: Research to Advance the Field, Greenwich, CT,
39-59. (BUSINESS AND EDUCATION)
Strage, A. & Sliva, J. (2006) Service learning in mathematics for undergraduate future teachers.
Exchanges: The On-Line Journal for Teaching and Learning in the CSU. http://www.
exchangesjournal.org. (MATHEMATICS AND EDUCATION)
Klaw, E., & Ampuero, M.C. (2007). From "No means no" to community change: The impact of
university-based service learning related to intimate violence prevention. " In Stahly, G.B. (Ed.),
Gender identity, equity, and violence: Multidisciplinary perspectives through service-learning,
181-200. Sterling, VA: Stylus Publishing. (PSYCHOLOGY)
Myers-Lipton, S. (2003). Developing a service-learning minor: Its impact and lessons for the
future.” Metropolitan University, 14(3): 68-83. (SOCIOLOGY)
David, D. & Sills, E. (2006). CommUniverCity San José: Collaborating through
service-learning for neighborhood health. Thematic poster presented to the conference of
Community-Campus Partnerships for Health, Minneapolis, MN. (HEALTH)
Rubin, M, & David, D. (2006). Publish what you do. Workshop (invited) presented at the
California State University Conference on Community-Based Research and Teaching, Pomona,
CA. (PEDAGOGY)
Gliner, Bob (2004). Education for what? Learning social responsibility. Video; distributed by
Campus Compact. (INTERDISCIPLINARY)
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B. Outreach and Partnerships
Outreach and Partnerships describe two different but related approaches to community
engagement. The first focuses on the application and provision of institutional resources for
community use with benefits to both campus and community. The latter focuses on collaborative
interactions with community and related scholarship for the mutually beneficial exchange,
exploration, and application of knowledge, information, and resources (research, capacity
building, economic development, etc.

1. Indicate which outreach programs are developed for community:
✔

✔
✔
✔

✔
✔

learning centers
tutoring
extension programs
non-credit courses
evaluation support
training programs
professional development centers
other (specify)

Describe with examples:
SJSU has a very extensive range of outreach programs that have become part of the fabric of
our local region; only a few examples can be described here. (See also previous descriptions of
CommUniverCity San Jose, Bridging Borders AmeriCorps Program, Justice Corps, and Project
SHINE.) Our Pre-College Programs offer tutoring to several hundred low-income middle- and
high-school students in a campus-based learning center. Community-oriented non-credit
programs include the Osher Lifelong Learning Institute for adults over age 50 and Studies in
American Language (SAL) for English language learners. Many SAL students participate in a
community learning project with local schools. The Occupational Therapy Department,
Communicative Disorders Department, and School of Nursing all offer health clinics serving
community members. Through our Research Foundation, SJSU has a strong partnership with
the San Jose Redevelopment Agency to sponsor local business incubators to promote
economic development, while the College of Business hosts the Silicon Valley Center for
Entrepreneurship "to make success accessible." The Kinesiology Department offers a free
summer National Youth Sports Program for low-income children. SJSU faculty regularly
collaborate with local public and non-profit agencies to provide evaluation support (sometimes
as volunteers, sometimes on collaborative grants).
Other types of outreach programs include the Center for Development of Recycling, community
concerts by our resident Cypress String Quartet, and 01SJ digital art festival, and the
"Veggielution" gardening project. The Mineta Transportation Institute and the Survey and Policy
Research Institute conduct local community-focused research. Many SJSU conferences are open
to the community, like a program about supporting former foster youth and an immigration
summit. SJSU also has numerous projects with local schools, particularly related to science and
mathematics education, counseling and mentoring to promote a "college-going culture,"
sports, and support for English language learners.
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2. Which institutional resources are provided as outreach to the community?
✔

✔
✔
✔

✔
✔

✔

co-curricular student service
work/study student placements
cultural offerings
athletic offerings
library services
technology
faculty consultation

Describe with examples:
SJSU provides institutional resources to the community in all areas listed above.
* The best example is through the joint City-University library. In addition to usual library
services (open to the public), it hosts many community events (e.g., speakers, author visits,
opera talks, conferences), the Steinbeck Center, the Beethoven Center, and a student-initiated
homework help program for children.
* Other campus-sponsored cultural offerings include concerts (often free), art exhibits, an
annual Blues Festival, and lectures in areas such as public health, politics, and literature, and
Jewish studies.
* Co-curricular student service is provided through CCCAC and through the Annual Day of
Service. Most student organizations also have community service activities, guided by staff from
Student Involvement. Community-based work/study placements comprise about 17% of the
Federal Work Study Program, mainly for K-8 tutoring and child care programs.
* The public is encouraged to attend campus athletic events, but we also work with several
athletic programs for local youth. The City and SJSU are actively discussing a joint sports field for
soccer and other team sports.
* Examples of technology support include joint projects between the Management Information
Systems Department and local non-profits to create a community service database and to
explore applications of Hewlett-Packard PDAs and tablet PCs, several technology-oriented
business incubators, and Engineering Projects in Community Service (EPIC) on solar panels,
earthquake preparedness, and reducing injuries among farm workers who pick strawberries.
* The SJSU Research Foundation maintains an "experts" database to help community members
locate potential faculty consultants for research, speaking, and media sources.

3.

Describe representative partnerships (both institutional and departmental)
that were in place during the most recent academic year (maximum 15
partnerships). Use the attached Excel file to provide descriptions of each
partnership.
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4.

a. Does the institution or do the departments work to promote the
mutuality and reciprocity of the partnerships?
✔

Yes

No

Describe the strategies:
SJSU is committed to promoting mutuality and reciprocity in its partnerships. Strategies include
joint governance, memoranda of understanding, service-learning and internship agreements,
and collaborative grant projects. Frequent communication with partners undergird these
strategies.
Many projects are governed jointly, with clear collaboration. Examples include the joint CityUniversity library, the CUC partnership with Steering Committee co-chairs and equal funding
from both SJSU and the City of San Jose, and active involvement of community partner
organizations which host AmeriCorps members.
We have formal memoranda of understanding with most of our core partners to ensure that the
voices of community and campus are heard.
In service-learning and internship, we have moved away from the language of "placement" and
from assumptions that service and learning are uni-directional. Long-term relationships have
been developed which are beneficial to all stakeholders. Ideas about potential grants,
community-based research, and/or service opportunities are often generated from the
community.
Numerous grants involving formal partnerships with outside public and non-profit groups
reflect genuine respect for the contributions of all participants. In addition to the many grantsupported projects cited previously, other examples of collaborative grants involve music
music education; social health marketing; training for social welfare workers, health
professionals, and law enforcement personnel; and community events planning.
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b. Are there mechanisms to systematically provide feedback and
assessment to community partners and to the institution?
✔

Yes

No

Describe the mechanisms:
CCLL is the primary campus-wide unit that solicits and disseminates feedback and assessment
to (and from) community partners and to the institution. Specific mechanisms include: "ServiceLearning Agreements" with partner organizations that include processes to address issues and
promote regular communication among stakeholders; telephone and e-mail outreach to our
core partners each summer to provide and receive feedback and to re-assess community
learning opportunities for the upcoming academic year; and campus meetings with community
partners held by CCLL and by BBAC.
CCLL and CUC also report internally on a regular basis to administrators in the Academic Affairs
Division and to the President. CCCAC reports internally to administrators in Associated Students
and the Student Affairs Division.
Many departments and individual faculty members have mechanisms to provide feedback and
assessment to community partners. For example, many professional programs (e.g, Health
Science, Social Work, Nursing, Education) host annual or semi-annual meetings with internship/
practicum preceptors. The Silicon Valley Education Roundtable serves as a conduit for exchange
of feedback and assessment with local K-14 schools.
In some classes, students provide copies of their post-service reflection papers to host
organizations, invite partners and other community members to end-of-semester discussions or
poster sessions, or conduct community presentations for staff and/or clients of the
organizations. Some partners conduct individual or group "exit interviews" to solicit feedback
from service-learners or interns.
We are exploring the possibility of establishing campus-wide surveys, conducted through the
Office of Institutional Research, to collect, analyze, and disseminate feedback on community
partnerships from both faculty and partner organizations.
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5. Are there examples of faculty scholarship associated with their outreach
and partnerships activities (technical reports, curriculum, research reports,
policy reports, publications, etc.)?
✔

Yes

No

Provide a minimum of five examples from varied disciplines:
Uhlik, K.S. “You Can’t Engage What You Can’t Catch: Partnership’s Crucial Issues.” Workshop
presented to the Campus Compact Western Region Continuums of Service Conference, San
Jose, CA, April 2007. (RECREATION)
Meyers, S., Pereira, P., Mustonen, M., David, D., & Strage, A. “CommUniverCity San José:
Mobilizing service-learning to address neighborhood priorities.” Symposium presented to the
annual meeting of the Coalition of Urban and Metropolitan Universities, Torrance, CA., October
2005. (INTERDISCIPLINARY - EDUCATION, POLITICAL SCIENCE, HEALTH SCIENCE, others)
Jackson, M.S. (2006). CommUniverCity San Jose: 2006 Social capital survey. San Jose: Survey and
Policy Research Institute (Technical report). (POLITICAL SCIENCE)
Selvaduray, G., "Partnership Building for Disaster Mitigation: Collaboration among Government,
Business and Academia," Proceedings International Workshop on Emergency Response and
Rescue, National Council on Science and Technology for Disaster Reduction, Taipei, Taiwan.
(October 31-November 1, 2005) (CIVIL ENGINEERING)
Perales, D. (2007). Primary prevention and program evaluation. Chapter 11 in Cohen, L, Chavez,
V., & Chehimi, S (Eds.), Prevention is primary: Strategies for community well-being. San
Francisco: Jossey-Bass. (HEALTH SCIENCE)
Myers-Lipton, S. (2008). ""Using service learning to change social structure: The Gulf Coast Civic
Works Project." S. Tannenbaum & G. Eisman (Eds.) Political engagement through social activism,
144-158. Sterling, VA: Stylus Publishing. (SOCIOLOGY)

35

III. Wrap-Up
1. (Optional) Use this space to elaborate on any short-answer item(s) for
which you need more space. Please specify the corresponding section
and item number(s).
Limit to 400 words
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2. (Optional) Is there any information that was not requested that you
consider significant evidence of your institution’s community engagement?
If so, please provide the information in this space.
Location and physical infrastructure: SJSU's location in downtown San Jose has helped to
promote interaction with community partners. For example, the City-University library has two
entrances - the main one faces a busy urban intersection and has a welcoming small cafe, while
the other opens to a public plaza and the central campus quad. City Hall is located one block
from campus, enabling frequent sharing of spaces for public purposes. City and University
leadership are also exploring collaboration on health care facilities, a sports field, and
neighborhood improvement projects. In the 1990's, the campus created a pedestrian mall and
several entry gates to make it more inviting to community members. One explicit goal of the
facilities "master plan" is to "blend with the surrounding community and create linkages with
the city."
A recent, very popular addition to the campus is an impressive statue honoring the legacy of
Tommie Smith and John Carlos, two SJSU student athletes at the 1968 Olympics in Mexico City
whose symbolic protest of the poor conditions of African Americans in the U.S. as they received
medals made headlines around the world. Visitors to campus frequently take photos next to the
statue, and the adjacent space is often used for public events related to social justice issues.
CCCAC leads "social justice" campus tours for community and campus.
Nearing completion is a memorial to honor Cesar E. Chavez, the Mexican American labor activist
who began the United Farmworkers Union in a neighborhood near campus. It will be unveiled
in September, 2008.
Both the Smith/Carlos statue and the Chavez memorial were initiated by student groups, but
have been proudly embraced by the entire campus. They are evidence of a deep commitment
to promoting the greater good of our local, national, and global communities.
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3. (Optional) Please provide any suggestions or comments you may have on
the documentation process and online data collection.
The process was constructive for our campus because it stimulated increased communication
across units about our various community engagement efforts. We certainly have an institution
identity as a community-engaged campus, but the full scope of that engagement surprised us!
It's likely to result in further collaboration and it also highlighted potential areas for
improvement.
There were some things that could be improved. For example, there were many overlapping
items, especially those that asked about systematic recording/tracking/assessment mechanisms
and use of data. Though each had a distinct focus, consolidating them where possible would
streamline the process and reduce redundancy. Also, the items asking for percentages of
courses and faculty involved with service-learning didn't seem to "capture" meaningful
information. For various reasons, the total numbers of courses and faculty are very high. While
only about 4% of courses and 6% of faculty include service-learning, they do manage to reach
21% of students in 51% of departments, seemingly inconsistent results.
The partnership grid asks for numbers of faculty and students involved. Consider also
requesting information on the number of community members impacted.

4. May we use the information you have provided for research purposes
beyond the determination of classification (for example, conference
papers, journal articles, and research reports), with the understanding that
your institution's identity will not be disclosed without permission? (Your
answer will have no bearing on the classification decision.)
✔

Yes

No
Thank you! Please remember to save the document for your record.
Print Form

Submit by Email
(Please click only once.)
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